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The government is providing funding to maintained primary schools and academies that is specifically 
targeted at improving the provision of physical education (PE) and sport. Active Cumbria, one of 45 
county sports partnerships, commissioned a project to help school leaders look beyond improved 
provision, to gather and report evidence that would show how use of the premium had made an 
impact on pupils’ learning. 
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Introduction

Active Cumbria commissioned this project to gather evidence from schools to show any differences 
the PE and Sport Premium made to pupils’ achievement and social and personal development.

The process started with an explanation to school leaders 
of the logical basis for the project, followed by an invitation 
for them to get involved. Half-day workshops were then 
provided to explain the project in greater detail and to 
show subject leaders how to use a series of new templates 
designed by Active Cumbria, the county sports partnership 
(CSP) to collect the evidence we required. Eleven schools 
were then given additional support in collecting and 
reporting this evidence in case studies. 

(For full details of the project, take-up by schools and the feedback 
from workshop delegates, please refer to the background notes at 
the end of the report on pages 38-40). 

Summary
Results from all eleven schools show the funding made a 
significant difference to pupils’ learning. Each case study 
included in this report describes in more detail what the 
difference looks like. 

In the case studies, the evidence recorded moves beyond 
the ‘anecdotal’ to provide more detailed descriptions of the 
measures of progress pupils’ achieved. The templates made 
use of indicators closely associated with improvement in 
skills and their application in a range of physical activities. 
In addition, they included criteria to assess progress in 
pupils’ personal and social development in relation to their 
responses within the subject. The emphasis was on any value 
added by the premium as observed specifically ‘in’ physical 
education (PE) lessons. 

It is important to say I was looking for ‘evidence’ rather than 
‘proof’ of impact. I recognise that the latter would require a 
complete research project with managed control groups etc. 

The project required teachers to plan at the outset what 
they hoped pupils would ‘accomplish’ through use of the 
funding and not simply to say what they were going to ‘do’. 
Furnished with this information it became easier to decide 
‘what’, ‘when’ and ‘how’ to collect the evidence required. 

Throughout the project primary school teachers and school 
leaders regularly reported that their training failed to 
provide them with the subject knowledge and understanding 
necessary to deliver high quality PE lessons. It is not 

surprising therefore, that prior to the project schools were 
usually looking to improve the quality and consistency of 
teaching through additional courses or simply to widen 
provision. The popularity of the workshops was in part an 
indication of the help schools felt they needed, especially 
for guidance on how to spend the new funding to make a 
sustainable difference. 

Although the project starts with identified learning 
outcomes for pupils, I was aware of how the professional 
development (PD) needs of the adult workforce would 
always be an important consideration in meeting outcomes 
and sustaining progress. However, I could not have 
anticipated the high leverage that would be achieved by 
‘fusing’ these requirements together through school based 
work. Time after time I saw the enthusiasm and motivation 
of adults increase as they saw the impact of their improved 
knowledge and understanding on the success their pupils 
achieved. Once in possession of positive impact judgements 
teachers were keen to continue. They were able to identify 
what further actions would be required to achieve even 
higher standards. 

The social and collaborative nature of PD within ’whole 
school’ training was very effective. As a consequence of the 
project teachers and other adults engaged in dialogue and 
observed at first hand the impact of their actions. Where 
adults were required to work together and have time to 
‘think’ through the implications of their delivery they saw 
the differences in their pupils’ learning. As they did this, 
they immediately recognised the need to further modify 
their practice. This is why I advocate teachers and external 
providers work together (double up) when planning, 
delivering and evaluating programmes. 

Many of the characteristics of effective PD in relation to 
pupil outcomes reflected in this report endorse the more 
scientific research provided by The Centre for the Use of 
Research and Evidence in Education (CUREE).
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The sequencing of the resources developed to measure the impact of use of the premium was similar to accepted good 
practice in subject self-review. It can be represented by the cycle below. 

It was pleasing to note how external providers, when made aware of the impact project, welcomed the strategies being used. 
They saw the value of using the resource and understood the benefits of closer collaboration with the school workforce 
when planning, delivering and evaluating their sessions. Like PE subject leaders, they recognised that using tablet computers 
to record lessons afforded them the opportunity to scrutinise the progress pupils made. Following this process also allowed 
external coaches to collect their own evidence to show that their intervention had been worthwhile and offered value for 
money. A class teacher said she would share the visual evidence with parents, in the same way as she did when looking at a 
pupils’ exercise book to see progress in writing. 

Only one case study is included to show how funding had improved pupils’ health and well-being. Schools said they would like 
more help in designing programmes specifically for this purpose.

I H Todd • April 2015

Start with the 
end in mind

Focus & plan pupils’ 
learning outcomes

Planned provision 
including any adult PD

Baseline assessment 
of standards

Delivery &
monitoring

Evaluation of pupils’ 
learning outcomes

Review of current 
provision & standards

Impact Factor Project leader for Active Cumbria
(The views expressed in this report are those of the author. They do not necessarily reflect those of Active Cumbria).
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Main Findings

• All eleven schools delivered programmes that 
represented good value for money when pupils’ progress 
from their starting points was measured against the 
funding allocated. In some schools the value for money 
was excellent 

• All eleven schools involved were able to collect clear 
evidence of pupils’ progress and achievement. This 
progress is recorded using a wider range of strategies 
than those typically seen in schools

• In the five schools where lessons were viewed by an 
independent assessor, pupils’ progress was good or 
better in relation to skill development, the application 
of these skills and in their wider knowledge and 
understanding of the selected activity area. In two of 
the schools this improvement occurred after very short 
intervention programmes 

• In the small number of schools where aspects of pupils’ 
personal and social development were specifically 
identified, outcomes were good or better in all of them. 
Pupils’ increased commitment, enjoyment and good 
behaviour were characteristics of all sessions observed 
at the end of the programme

• Where specialist external providers were employed 
their knowledge and enthusiasm almost always 
accelerated pupils’ learning and application of skills. The 
rate of progress between classes varied, sometimes it 
depended on the ability of the provider to design and 
offer age appropriate tasks

• In all schools, providing ‘hard data’ of learning achieved 
has been a motivating influence for both pupils and 
adults. Pupils were keen to do more and adults 
had the enthusiasm and commitment to create the 
circumstances that allowed them to do so 

 - networking to share professional perspectives in 
relation to national curriculum expectations in 
physical education and the coaching and modelling 
requirements necessary to achieve and apply core 
skills successfully

 - accelerating progress for pupils as a consequence of 
collaborative work and a much better understanding 
of the strategies needed to ensure ongoing success 

 - ‘doubling-up’ on all aspects of the programme that 
included shared planning, delivery, monitoring and 
evaluation of outcomes which resulted in the most 
rapid progress of all

 - recognising that building internal capacity within 
school and an ongoing commitment to use external 
knowledge and expertise was essential to the 
sustainability of programme

 - appreciating that aligning personal professional 
development, (to improve knowledge and expertise 
of the activity), with the shared pupil learning focus 
was likely to provide high leverage and benefits for 
both parties

 - understanding that the principles applied in the 
‘impact factor’ project could and should form ‘good 
practice’ across the PE curriculum as a whole

 - using ongoing assessment to identify strengths and 
areas for development for individuals and small 
groups and to plan tasks better matched to their 
needs

• Establishing the focus and clear intentions for pupils’ 
learning from the outset of the project has had a 
significant impact on the continuing professional 
development of the adults involved. This has happened 
in ways that had not been foreseen and is exemplified by 
teachers and outside providers:
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• Only one school in the project provided a programme 
with strong evidence of improvements to pupils’ health 
and well-being 

• Subject leaders said they would like more guidance 
on how to assess and record the small steps in pupils’ 
progress in relation to the standards expected nationally. 
Other than for swimming, they were unclear of what a 
national standard would look like in the various activity 
areas

• When schools have included some whole school 
professional development work alongside their project 
initiatives it has added consistency and coherence to 
the programme, thus creating the potential to improve 
continuity across all year groups and classes 

• Where classroom and school helpers were offered 
training, and their personal interests used, they added 
considerable value to pupils’ learning

• Pupils enjoyed and improved their learning through 
involvement with competitions. Their success made 
them enthusiastic to participate outside school and to 
practice more often to improve their performance

• Pupils across all ages recognised and described ‘when’, 
‘how’ and ‘why’ their skills knowledge and understanding 
in an activity had improved. They were quick to spot 
the positive changes and could often say how they could 
improve further. They were a very important source of 
evidence in the project

• The regular use of tablet computers to collect evidence 
of pupils’ performance before, during and after 
programmes has made it possible to capture the detail 
that allows for reflective and shared judgements on 
pupils’ progress. They provide data that can be gathered 
into any assessment and reporting package

• Initial planning in the great majority of the eleven 
schools did not include the needs of particular groups 
of pupils or specific health and well-being programmes. 
Awareness of the need for a more pro-active approach 
to the needs of specific groups came into their thinking 
as programmes progressed and they will feature more 
strongly in subsequent planning
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Recommendations

• Circulate the impact report to all schools and encourage 
those schools that were not involved in the first round 
of workshops to use the same ‘pupil learning outcomes’ 
focus when considering how to use the premium in 
future years

• Provide additional workshops for schools not involved 
to date and for those external providers and coaches 
that have already expressed an interest in evaluating the 
impact of their work in schools

• Include evidence of improved pupil outcomes, especially 
progress in learning, when required to make a value for 
money judgement regarding schools’ use of the premium

• Strengthen networking and collaboration between 
the local authority, existing school partnerships and 
individual schools to add coherence and to share current 
good practice in use of the premium

• Work with schools to develop resources that will make 
measurement and tracking of pupils’ progress in the 
core physical education curriculum, (and in use of the 
premium), both easier and more consistent

Those with management and leadership 
responsibility at Active Cumbria, the County 
Sports Partnership (CSP) should:

• Decide how to make the best use of the available adult 
workforce and their subject expertise, ensuring use of 
the premium supports progressive learning across year 
groups and between classes, in order that all pupils fulfil 
their potential 

• Apply the good practice in measuring the effectiveness 
of use of the premium in the Impact Factor project to 
the physical education curriculum as a whole

• Where external providers are employed, use a ‘double 
up’ approach to make sure they work alongside the class 
teacher to plan and deliver sessions and then to evaluate 
the progress achieved

• Review the findings and case studies in the report and 
adopt/adapt any of the recommendations/strategies that 
would be helpful in their own circumstances

• Develop a more strategic approach to professional 
development that allows those with responsibility for 
teaching the subject to learn and work together

• Link self-evaluation of pupils’ standards and achievement 
and personal development in PE with school based 
professional development to improve the knowledge and 
understanding of the adults involved, and to show the 
difference this makes

• Include activities specifically targeted to promote higher 
standards and/or increased participation for specific 
groups of pupils 

• Review pupils’ health and well-being needs and where 
necessary engage pupils in programmes that tackle 
overweight or obesity concerns 

• Make more regular use of tablet computers to collect 
and scrutinise data to report pupils’ progress and to 
identify their future needs

Those with subject management and leadership 
responsibility in schools should:
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Good practice case studies

Activity: Dance
Teacher: Lisa Phillips

Overarching intention: To improve pupils’ standards and their knowledge and understanding of dance in both key stages. 

Why this choice: To improve staff knowledge of how to progress pupils’ learning across each key stage and year to 
year. 

Learning Focus: To perform a range of movement patterns that involved pupils making their own choices and 
decisions and to demonstrate these in a finished dance inspired by a specific theme.

What we provided: An experienced and trained dance instructor was employed to deliver six lessons To each of 
three classes. The class teachers had the opportunity to observe the lessons and make notes. In addition, we obtained 
an external and independent evaluation of pupils’ standards (in two of the classes), before the programme started. 
This was to establish a baseline from which pupil progress could be measured. This process was repeated for the final 
lesson of the half-term. Both of the lessons were recorded using a tablet computer. Progress could then be scrutinised 
and the information used in staff meetings to inform future decisions on progression throughout the school. The 
movement ideas and sequences developed during the six weeks and the music itself will be used in planning next year. 
Additional evidence of learning was gathered through conversations with a sample group of pupils, with each class 
teacher, the class instructor and through observation of the first and last lessons in two classes. With a clear focus 
from the outset on the specific learning outcomes to be achieved by pupils, we were able to make a clear judgement 
about the value for money offered. 

The difference we made: Specific skills: The majority of pupils made good progress in basic travelling skills 
demonstrated in the warm ups. One class made more progress from the starting point than the other. In one class 
pupils were able to combine a sequence of three different travelling methods with most interpreting rhythm from 
music at an expectation beyond their age. In another class everyone performed warm up actions with more control 
and co-ordination than before. The pupils are now more confident, much less inhibited (especially boys), in responding 
to musical stimuli. 

Applying Skills: Class (A) all pupils have a greater understanding of working towards a finished whole class 
performance. The requirement for pupils to work collaboratively as part of a whole class finished performance (in the 
time available), limited individual gains in creative and expressive movements and dance phrases. In another class pupils 
progressed from well below expectation to in-line with expectation and a small minority above expectation for age. 
The composition and creation of motifs in relation to the ‘stone age’ theme reflected rapid progress from a very low 
baseline. The ideas conveyed through pupils’ expressive qualities in the movement patterns and appreciation of their 
individual contributions to part of a larger group motif have all been developed at rapid speed. The progress is best 
communicated in the atmosphere conveyed in the final performance. 

Interaction with peers: Class (A) was very enthusiastic and highly motivated by music stimulus. They listened well 
when asked to do so. Class (B) moved from a baseline that indicated some reticence to perform (especially boys), 
to a willingness and enthusiasm to contribute and work positively as individuals and part of a group. In relation to 
the learning focus, the pupils have been actively involved in choreography and their work has become much more 
expressive by drawing on the suggestions and movements modelled by the teacher. The class teachers both referenced 
improved technical vocabulary as part of the learning outcomes and in Year 5 the increased enthusiasm and enjoyment 
of dance.

1. GRANGE CE SCHOOL, GRANGE-OVER-SANDS
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Sustainability: The class teachers reported the following benefits to them: Class (A) (1) A better understanding of 
skills and new ideas and approaches to use of warm up time. (2) Progressions in the skills expected. (3) Appreciation of 
importance of adapting techniques and approaches to suit pupils’ maturity. (4) Content that can be used in planning for 
future year groups. Class (B) (1) Knowing vocabulary for specific dance moves. (2) Level of expectation for pupils’ age. 
(3) How to put a dance together for whole class. (4) Importance of re-visiting and building on techniques from lesson 
to lesson. 

Comment: Use of the services of an external provider 
has brought clear learning benefits for pupils and their 
teachers. Material has been provided that can be used 
by the subject leader to promote further discussion 
on assessment and to plan the most suitable strategies 
for future provision across the school. The provider 
has a better understanding of national curriculum 
expectations and how to tailor lesson content to suit 
different age groups and ability levels. All children are 
now aware of the availability of local dance provision 
outside of schools hours. 
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Activity: Striking & Fielding (Cricket)
Teacher: Kate Ferguson

Overarching intention: To raise standards in cricket across Key Stage 2 and provide a competition experience for pupils in 
Years 5 & 6. 

Why this choice: We recognised that additional specific subject knowledge acquired by class teachers would help 
to meet our intention of offering and raising standards in this striking and fielding game as part of the PE national 
curriculum.

Learning Focus: Core skills of striking, bowling, throwing, catching and fielding as they relate to Cricket. Create 
enthusiasm and commitment and desire to participate successfully by using newly developed skills in an inter-school 
competition.

What we provided: In school, we provide curriculum time cricket lessons, throughout KS2, led by the class teacher. 
We also offered an after-school cricket club to run alongside the curriculum lessons, but again, by the class teachers. 
One session per week for the weeks running up to a city wide competition held at Carlisle Cricket Ground. During 
the 2nd half of the spring term, and beginning of the summer term, we provided 6 weeks of Kwik Cricket coaching 
through the ‘Chance to Shine’ scheme. It was delivered by an experienced cricket coach. Pupils in years 4, 5 and 6 had 
an hour curriculum time per week and for years 5 and 6 had an after school club, also delivered by the coach.

The difference we made: Apart from excellent professional development for staff, the main difference was in the 
children. Their attitudes, enthusiasm, self-esteem and confidence were all improved, both inside and outside of the 
lessons. The playground and field during break times, was awash with games of cricket, not only with the children 
involved in the ‘Chance to Shine’ scheme, but also younger children, or the children who weren’t part of the team 
for the city competition. Their enthusiasm was infectious. Their attitude to each other, sportsmanship, leadership 
and teamwork shone through as they enjoyed the true feeling of being a team, and took turns at being captain. The 
children’s comments during the duration of the cricket constantly demonstrated the difference it was making to them 
in terms of their PE skills. 

The skills of the game were developed in a systematic way. Week by week, their batting and fielding work progressed 
as new skills were introduced and refined. They picked up the more technical vocabulary to describe their 
performances. Subsequently the year 5/6 girls were able to show how they were able to apply these new skills when 
they became city champions after a day of competitive play, the first in the history of our school. 

They then attended the Cumbria County Competition as regional representatives at Egremont CC and became the 
County Champions. This opened up the opportunity for them to travel to Harrogate Cricket Ground to participate in 
the Northern National Finals….what an experience. 

A final example of how this provision made a difference to the children is that five girls started attending Carlisle 
Cricket Club on a Friday evening for coaching. They didn’t want their connection with cricket to stop! 

2. ST BEDE’S CATHOLIC PRIMARY SCHOOL, CARLISLE
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November 2015: We are still benefitting from this experience as we have Danielle Hazel, a current England player, 
attending school, to work with children and to inspire the girls. 

Comment: Proof that participation and success in 
competition should not be under estimated as an 
important motivator in gaining and applying skills and in 
providing the roots that could encourage growth into 
lifelong participation. This project clearly increased 
participation, improved standards and promoted all 
the personal and social development attributes we 
associate with high quality physical education.
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Activity: Gymnastics
Teacher: Cara Mahone

Overarching intention: To improve the quality and range of gymnastics skills and their use in simple sequences. 

Why this choice: Learning through gymnastics is an expectation of the PE national curriculum. Class teachers 
require additional subject knowledge and clear guidance on safety in order to raise standards across the school.

Learning Focus: With a partner, perform a sequence of six movements including a roll, a jump, a balance and weight 
on hands. Include two different counter balances with your partner. Link your movements using different ways of 
travelling using different levels. Show symmetry and asymmetry with your partner and in your individual moves.

What we provided: We used funding to engage an external provider, a teacher with many years of experience in 
teaching gymnastics to primary age children. The provider worked with several classes in school leading two lessons 
for each class in a half term block. The planning was provided by the external provider and shared with staff at a 
half-day inset session prior to the block of work commencing. After the lessons the provider led a practical INSET 
session for teachers to show how to make basic skills accessible to the children and to offer teaching points for their 
improvement. 

In addition, we obtained an external independent evaluation of pupils’ standards (in one class) before the programme 
started. This was to establish a baseline from which progress could be measured. We then repeated the process 
during the final lesson to quantify the progress made. Evidence of learning was gathered through conversations with a 
sample group of pupils, with the class teacher and provider and through observation of the first and last lesson in the 
block of work. The first and last lessons were recorded on a tablet computer to be shared at a future staff meeting. 
The results from subsequent discussion will be used to promote sustainable and measurable progress.

The difference we made: Specific skills: One hundred percent of pupils in the observed class have improved in 
performance of taking weight on hands, a jump, a balance on one leg and a counter balance. Most improvement 
was seen in boys work, and two or three (only 8 boys in total), show balances and counter balances with the limb 
extension, body tension and stillness that could be expected at this age. (The baseline evidence had shown low 
standards and a lack of engagement by boys.) Now 50%+ of girls demonstrate the skills listed above, in line or above 
expectation for age. (This is up from 25% as seen in the first lesson). 

Applying skills: Linking of skills within sequences has also improved. Again this is more noticeable with the work 
of the boys, although their standards still fall below those exhibited by most girls. Formative assessment as the work 
progressed resulted in the second counter balance, and rolling techniques not being taught as part of the sequence 
as this would have proved over-challenging. Having a sharper focus on the quality of skills and the smoothness of 
sequences has resulted in much improved standards. 

Interaction with others: The atmosphere in the final lesson was much more industrious than that observed at the 
start. Pupils worked hard in their pairs to practice and repeat actions. Their comments also reflected new knowledge 
and understanding that helped when giving and taking advice. For example, one pupil commented, ‘The balance must 
be stable for three seconds, arms and legs should show extension to make them look better’. Overall the class were clearly 
enjoying their new found success and the boys were far less inhibited when required to perform in front of their peers. 
Sit ups and press ups were identified as moves to improve strength and arm circles and lunges as ways of improving 
flexibility.

3. JERICHO PRIMARY SCHOOL, WHITEHAVEN
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Sustainability: The class teacher reported the following benefits for herself: 

• Being able to identify tasks appropriate for the very wide ability range in the class and splitting groups accordingly   

• Gaining additional teaching points related to improved performance of specific skills 

• Slowing the pace and reducing content in order to ensure quality in pupils’ performance

• Using ‘formative assessment’ to plan next steps rather than trying to cover all of learning outcomes identified 

• Being able to share in the success the pupils achieved and seeing how their attitudes (especially boys) changed with 
this success

Comment: Providing a school based professional 
development day before and after the sequence of 
lessons delivered by the specialist teacher added 
cohesion to the programme across the school. 
Applying the specialist knowledge of the external 
specialist in just two lessons out of six worked 
particularly well in the class I observed. This was 
because the class teacher already had some specific 
subject knowledge and she was able to apply the 
strategies and teaching points very efficiently and 
effectively. It is interesting to note in this example 
how the teacher benefitted from the professional 
discussions with colleagues and how the success seen 
in the pupils added motivation and determination to 
take the work forward from this point.
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Activity: Swimming
Teacher: Lisa Robinson

Overarching intention: To have all children swim competently, confidently and proficiently over a distance of at least 25 
metres and to appreciate some health benefits of swimming.

Why this choice: Recognition that we needed to raise standards to the level expected nationally and that additional 
time and tuition would be required to achieve this.

Learning Focus: To ensure 60% of pupils in Class (A) can swim using at least one stroke without aids. 

What we provided: Additional sessions in the summer term with a swimming coach. The class teacher worked 
alongside the coach and actually went into the water to assist the children when swimming and to support the children 
who were less confident. The swimming coach spent time discussing the health benefits of swimming with pupils. 
The P.E coordinator wishes to attend a professional development course to further improve her specialist subject 
knowledge and to help make programme sustainable.

The difference we made: Specific skills and their application: In the lower group 50% of children were able to float 
on the surface with the help from physically seeing the modelled example from the class teacher going into the pool. 
Due to the support and guidance every child (with one exception), was able to put their head under water which 
was a huge increase from before. Every single child had improved and was able to swim further than when they had 
previously been tested. Only 2 children were unable to swim the full length with or without an aid. 

Health Promotion: Pupils understood the health benefits of swimming from discussions with the class teacher 
and the coach. We also applied this knowledge in a class quiz and children highlighted the importance of having good 
strength and stamina to help performance. 

Interaction with others: Pupils enjoyed the extra swimming sessions and felt that the extra sessions helped improve 
their confidence and enjoyment. Through questionnaires children stated they were more excited about swimming after 
understanding its importance. Also some went swimming outside of school time to show family members how good 
they were! 

4. DALTON ST MARY’S CE PRIMARY SCHOOL, DALTON-IN-FURNESS

Comment: Swimming is the only example in the PE national curriculum where the expectation of pupils is 
represented numerically. Dalton St Mary’s like many schools in Cumbria sees this figure as a clear target to be reached. 
They propose to do this by extending time in the pool and improving the quality of teaching. The school has collected 
data to show how all pupils have improved. 



Active Cumbria | The Impact Factor Evaluation Report

17



Active Cumbria | The Impact Factor Evaluation Report

18

Activity: Gymnastics
Teacher: Gemma Sethi

Overarching intention: To improve the quality of learning and teaching in gymnastics in each Key Stage

Why this choice: We identified the need to improve pupils’ standards and their knowledge and understanding of 
gymnastics skills and how to put them into sequences. We recognised that by improving the specialist knowledge of 
adults, one barrier to pupils’ progress would be removed.

Learning Focus: To produce a sequence of movements performed individually and as a group that contains more 
than one balance and method of travelling on the floor. 

What we provided: An experienced gymnastics teacher to deliver two inset opportunities for teachers, a coach and 
classroom assistants. Following the initial inset it was decided the use of the regular external coach, to lead lessons, 
was inappropriate for this particular programme. With additional support as a selected school in the Cumbria Impact 
Factor Project an external independent assessment was made of pupils’ standards before the programme started. This 
was to establish a baseline from which pupil progress could then be measured. The process was then repeated for the 
fifth lesson of the half-term.

Evidence of learning was gathered through conversations with a sample group of pupils, with each class teacher, the 
subject leader, and through observation of the first and fifth lessons in Class (A). With a clear focus from the outset on 
the specific learning outcomes to be achieved by pupils, we were able to make a clear judgement about the value for 
money offered. 

Both of the lessons were recorded on tablet computer to be used to inform future decisions on planning progression 
and as a way to measure standards throughout the school. 

The difference we made: Specific skills: All pupils attempt balances on one, two or three body parts according to 
instruction provided. Around 50% start by performing a static balance on one leg at expectation for this age. The 
% increases significantly across lesson as teacher provides instruction to improve technique, arms stretched to help 
control and foot pointed down etc. Wider range of travelling techniques observed, all pupils demonstrate more than 
one method and show good awareness of personal space in relation to the room and to peers. Five or six girls skip 
with good rhythm, even steps and rebound but the majority show less well developed technique in this skill.

Health Promotion: For the majority, success in linking the skills of travelling and balance together in a synchronised 
way in groups of four was limited. Although pupils responded well to the challenge, the need to synchronise the activity 
and at the same time plan starting positions and direction and patterns of movement in relation to each other proved 
very demanding. Nevertheless, one group of more able pupils achieved outstanding progress in this task and were even 
able to respond to a later suggestion of travelling in canon. For the majority, more time is required to embed quality 
and dynamics into their individual sequences so that group work will show more precision control and fluency.

Interaction with peers: The level of co-operation in pairs and in groups of four shows excellent progress from the 
baseline session. Pupils observe their peers working as individuals and pairs and comment on the movement they see. 
In a limited way they describe what can be improved and what they like. Around 40% modify their technique based on 
what other pupils tell them. A much higher proportion responds positively to the instruction provided by the teacher. 
All pupils show much improved listening ability, they work hard to improve and respond to the challenges set.

5. WESTFIELD NURSERY AND PRIMARY SCHOOL, WORKINGTON
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The length of the final lesson, the progressive tasks within it, the overall management of the class, the ‘pointers’ to skill 
improvement from the teacher and modelling of expectations all contributed to the rapid progress pupils’ achieved. 

Sustainability: Spending on professional development provided by an experienced teacher has proved well 
worthwhile:

• External provider offered wealth of ideas to break down skills teaching into small steps

• Improved confidence in knowing how to ‘stretch’ different ability groups that make up each class

• Understanding of how well structured lessons can accelerate learning and vice-versa

• Better understanding of how learning can be progressed through different units of work

• Improved awareness of when VFM is and is not being provided.

Comment: The move from a situation where an 
external coach led the lesson to one where the 
lesson was delivered by the class teacher restricted 
time on the programme and consequently the 
amount of progress achieved. In the very short time 
frame available the class made very good progress. 
This example clearly shows that when specialist 
subject knowledge is coupled with good pedagogical 
understanding of pupils needs, pupils’ progress 
accelerates. 
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Activity: Indoor Games & Gymnastics
Teacher: Graham Carrick

Overarching intention: To raise standards and measure pupils’ learning gains across the school. 

Why this choice: The subject leader wished to improve cohesion in provision and progression between classes by 
providing quality time for class teachers to share observations.

Learning Focus: Specific skills as they related to an indoor game – bench ball and core skills to be used in a 
gymnastics competition later in the term.

What we provided: We decided to use the funding to pay for supply teachers to take classes so teachers could 
work together with either other teachers or coaches to monitor and improve the provision and standards of PE in the 
school. We also purchased a set of iPads to film lessons to assist in measuring progress. KS1 (Year A) were starting a 
six week block of work on gymnastics, culminating in a local area competition. I worked alongside a colleague to set up 
a base level of skills of understanding. After filming the lesson we matched the children’s standards to the six learning 
objectives. Where possible we tried to give a tangible measure to base progress against (a percentage of children 
achieving a specific skill). Six weeks later, at the local area competition we filmed the children again and consulted with 
the class teacher when making judgements on progression over the six weeks. KS2 (all year groups) were starting a 6 
week block of work on handling and team work skills through bench ball. In KS2 we use an outside coach to teach the 
children on a Thursday afternoon, this is funded through the sports premium. I also worked alongside the coach to 
video the children and set up a baseline assessment to which we could judge against at the end of the six weeks. The 
project also gave me an opportunity to monitor the quality of the coaching.

The difference we made: The project has been a big success. It has enabled us to gain a workable measure of a 
child’s ability and can prove the impact of the funding.

In KS1 36% of the children were unable to perform a teddy bear roll at the beginning of the project, at the end 100% 
of the children were able to, and the ones who were able to achieve this skill at the beginning were now performing 
it with fully stretched limbs and feet. This proved that all children have progressed from a starting point. All the six 
objectives which we measured the children against showed the same success. Planning a unit of work together with 
another teacher has enabled us to monitor standards and has helped the KS2 teacher see where the children can 
progress to when they revisit gymnastics. Filming the children has enabled us to take a closer look at the children’s 
learning and really focus on what is needed to help them all achieve success. Planning a unit of work which culminates in 
competition gave the children a clear goal. Winning the area competition is good measure of success! 

6. PENNY BRIDGE CE SCHOOL, PENNY BRIDGE
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Future Actions:

• Involve pupils in the evaluation process 

• Work out a manageable monitoring system (like this), which fits with the schools monitoring system

• Apply for Quality Mark to increase the standards of PE teaching within the school.

Comment: An excellent example of how use of 
funding for ‘doubling up’ can make a big difference to 
learning outcomes for both pupils and their teachers. 
School based collaboration and networking promotes 
valuable professional development for all involved. 
It is appreciated by teachers because they see the 
immediate and longer term impact for pupils in their 
own school. Unsurprisingly, it has also resulted in an 
agenda for the subject leader to move forward with 
his leadership and management of the subject. This 
approach also provided an opportunity to monitor the 
quality of an external provider, an aspect of the work 
that merits more attention nationally. It is interesting 
to note that the outside provider welcomed the 
opportunity to use video to assess pupils’ progress 
and that he has subsequently adopted this approach 
in other schools. Photographic evidence of progress 
is a powerful tool in physical education. It provides 
‘concrete’ evidence in a similar way to that provided 
when scrutinising a piece of writing in an exercise 
book as a judgement of a pupil’s ability in handwriting 
and/or creative thinking. 
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Activity: Core Skills Key Stage 1 & Playground Leaders
Teacher: Sue Alderson

Overarching intention: To structure more opportunities for pupils to learn and practice core skills in the playground and as 
part of this process train older pupils to act as playground leaders.

Why this choice: We identified the need to improve the standard of core skills displayed on entry to school. 
Baseline evidence collected has shown that attainment on entry has got progressively lower over the last three years. 
Staff originally trained in teaching core skills have moved to other posts. It was also a good opportunity to give older 
pupils more responsibility and involvement in support of their younger colleagues.

Learning Focus: (1) Improvement in early years/Key Stage1 of core skills involving rolling, bouncing, throwing and 
catching (2) The qualities expected of a playground sports leader 

What we provided: We spent time researching different young leader programmes for ideas. We asked all the Year 
6 children to participate in the course. (Beckermet is a small school with less than 100 pupils 4-11) 

• We spent time discussing what happens now in our playground. The children felt that some children weren’t 
involved enough…that when the grass is wet, play opportunities were limited…the younger children follow the 
older ones about anyway! 

• We spent time discussing and exploring the qualities a young sports leader should demonstrate. We also looked at 
famous world leaders to see if we could match similar qualities to them

• We explained to the children our concerns over core skill development as children come into school and how 
they could help us address this problem

• The children are designing games based around an identified core skill, which they will trial in the playground. (The 
aim is to build up a bank of activities over time linked to core skill development)

• The final part of the process will be for the children to write letter of application to me, for the role of Young 
Sports Leader

The difference we made: Both aspects of this programme are in the ‘embryonic’ stage of development and the true 
value added will only be measured in the longer term. That said, the older pupils are committed to the project and 
have taken up the challenge of designing new games with real enthusiasm. Additional opportunities in the playground 
are starting to make a difference and we feel we are heading in the right direction. A tennis coach who comes in 
every week to work with class (A) commented on how excellent and accurate their throwing and catching skills were 
compared to similar aged children in other schools. This highlights to me that we are definitely heading in the right 
direction with this project!

7. BECKERMET CE SCHOOL, BECKERMET

Comment: It will take longer to see the full impact of some of the programmes introduced as part of the project. 
Everything described above points in the right direction. The project highlights benefits of using productively the time 
pupils spend in the playground. This can be up to 20% of the school day. It also illustrates how funding can be used to 
promote important personal and social development through physical activity. 

The subject leader requested more guidance on which core skills should be taught and at what point in a pupils’ journey 
through primary school we would expect to see them embedded. She also would like a system to monitor and record 
this evidence of pupils’ progress. A challenge for Active Cumbria would be to provide a suitable resource for schools to 
collect and report this evidence in a consistent and manageable way. 
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Activity: Swimming
Teacher: Nicola Grierson

Overarching intention: To increase percentage of pupils able to meet the national curriculum expectation of swimming 
competently, confidently and proficiently 25 metres at an earlier age. To extend the performance of pupils already exceeding the 
expectation.

Why this choice: A decision to progress pupils as far as possible as soon as possible and to make sure all attending in 
each class progress beyond their current standards. 

Learning Focus: To increase children’s confidence in the water, to introduce life-saving skills and to improve 
swimming technique and distance covered. Specific focus for each of three separate groups.

What we provided: The school used Primary PE & Sport Premium money to increase the amount of time children 
spend swimming. Year A children now swim from February half term to July then in Year B they swim from September 
to February half term. This means that they swim for a full year. The lessons are for a full hour and they are split into 
3 ability groups. The 1st group range from club swimmers to those who can swim but lack technique and endurance. 
The 2nd group can swim without aids but have very little technique and endurance. The 3rd group swim with aids and 
includes some non-swimmers. This group really lacks confidence too, often putting their feet on the floor. Several of 
this group have a real fear of deep water. 

The teacher in charge of swimming/PE Coordinator met with the swimming provider to discuss provision. We 
discussed that it was important that as many children were achieving their National Curriculum (NC) award but 
just as important that children were using and applying their swimming skills, improving their fitness and aiming for 
lifesaving awards. We wanted children leaving Kingmoor Junior School as confident swimmers, above and beyond 
their NC award. Extra sessions were planned and funded both by the school and Sports Premium money. 

The difference we made: The current Year C class had only 50% of children who had achieved their NC award. 
After an 8 week ‘mop up’ swimming programme 92% now have their NC award or higher. 

Current year B children - to date there are only figures from one class. Only 6 have not achieved the national 
curriculum expectation and they still have one half-term left in which to achieve this. Those who have achieved 
their NC award are now being extended and pushed onto their life saving awards, increasing fitness and endurance 
and ‘using’ swimming in fun games to encourage enjoyment. Children love these parts of the lesson and many non-
swimmers become involved which has improved their water confidence. 

Class teachers have commented how the smaller groups and longer swimming have been successful. The children are 
in smaller swimming groups which means that the focus is on all groups reaching their potential not just the non-
swimmers. Children are enjoying playing water polo and relay games- all abilities are being catered for with all being 
challenged and supported.

The children look forward to swimming sessions.

8. KINGMOOR JUNIOR SCHOOL, CARLISLE

Comment: Website reports from across the county indicate a large number of schools in are using some funding to 
increase time for swimming or to introduce the activity to younger age groups than in the past. 

This case study illustrates the importance of planning for individual and group needs so that every pupil that attends the 
pool is challenged to build on previous best. The collection of data and its use in formative assessment sets the agenda 
for the next steps in planning. The Impact Factor Project attempts to use this approach across all physical activity areas. 
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Activity: Gymnastics
Teacher: Kate Ferguson

Overarching intention: To improve the quality of learning and teaching in gymnastics in both Key Stages.

Why this choice: We identified the need to improve pupils’ standards and their knowledge and understanding of 
gymnastics before leaving the school. Improved staff knowledge of how to progress pupils’ learning year to year and 
updates regarding safety in this activity we feel will improve progress.

Learning Focus: With a partner perform a sequence on floor and apparatus which links two jumps, travel and three 
balances. Include some weight on hands and show good use of different levels and directions. 

What we provided: We used the premium funding to employ an experienced specialist gymnastics teacher to 
deliver an INSET day for the teaching staff and teaching assistants. Three classes were then taught by the specialist 
teacher for six lessons each, with the class teachers having the opportunity to observe and make notes. 

In addition, we obtained an external independent evaluation of pupils’ standards (in one class), before the programme 
started. This was to establish a baseline from which pupil progress could then be measured. This process was then 
repeated for the final lesson of the half-term. 

Evidence of learning was gathered through conversations with a sample group of pupils, with the class teacher and 
provider and through observation of the first and least lesson. Pupils’ diaries of work were also scrutinised. 

Both of the lessons were recorded on a tablet computer to reflect the difference made.

The difference we made: In Class (A) the performance of static balances (front and back support on floor) 
progressed from 20% to 80% above expected level for age. 100% of class progressed in ability to take weight on hands 
and return to floor safely. In sequence construction the great majority of pupils showed creative use of the range of 
travelling movements and jumps they had been taught. Pupils were able to work co-operatively in pairs to synchronise 
their movement patterns and to work in cannon. More than 70% of the class still found it difficult to move smoothly 
when moving from, and returning to the floor. The work did not progress onto the apparatus. 

The difference we made: The difference we made: In Class (A) the performance of static balances (front and back 
support on floor) progressed from 20% to 80% above expected level for age. 100% of class progressed in ability to take 
weight on hands and return to floor safely. In sequence construction the great majority of pupils showed creative use 
of the range of travelling movements and jumps they had been taught. Pupils were able to work co-operatively in pairs 
to synchronise their movement patterns and to work in cannon. More than 70% of the class still found it difficult to 
move smoothly when moving from, and returning to the floor. The work did not progress onto the apparatus.

Progress in pupils’ evaluation of own and others work was very good. They knew the technical vocabulary for naming 
new skills.

Class teachers reported similar learning gains were achieved by the other two classes involved in the programme. 
(The data was not recorded in the same detail for these classes)

9. ST BEDE’S CATHOLIC PRIMARY SCHOOL, CARLISLE
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Sustainability: The class teacher from Class (A) reported the following benefits for herself. 

• Able to see the need to introduce new skills in a progressive way while reinforcing the earlier ones

• More confident in using apparatus safely and appropriately to support work

• More confident in managing pace of work. Will go slower and consolidate

• How to challenge yet at same time provide for less able pupils

• Include peer evaluation during lesson rather than just at end

• Much better understanding of how to plan using a core task and how to give a focus for the lesson

• Improved knowledge of technical terms and expectations re; quality in balances and stretching

• Use of music to stimulate and create atmosphere

Collectively these observations will ensure the programme will be sustained.

Comment: A large number of schools attending the 
project workshops were using funding to improve 
the quality of teaching and learning in gymnastics. The 
majority of subject leaders expressed the view that 
the standards expected in gymnastics are not as high 
as they could be because progress is often restricted 
by the limited subject knowledge of class teachers 
and their concerns regarding safe practice when using 
apparatus. 

The teacher (external provider), who led this work 
thought it would be helpful in future to encourage class 
teachers to take a more active role in delivery of the 
lessons. (See Case Study 3 showing a slightly different 
approach). 
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Activity: Ball Skills
Teacher: Rachel Humphries

Overarching intention: To improve the quality of ball skills across Key Stage 2 by adapting and transferring the skills in 
different games.

Why this choice: We wanted to further improve staff knowledge and ensure the children received excellent 
coaching to be able to successfully play a range of games across the school.

Learning Focus: Throwing and catching, passing and striking skills, with an emphasis on use of a range of equipment 
for the lower ability group. For older pupils the ability to apply the skills in team games involving larger numbers.

What we provided: We identified the need to improve standards in ball skills across Key Stage 2 and give children 
the opportunity to develop skills and to be able to adapt and transfer skills from one game to another.

Our aim was to provide a coach to work alongside existing staff to improve the knowledge and skills of the teachers so 
that they would feel more confident to lead ball skills lessons in the future. To provide teachers with a range of ideas 
and practices that could be used across a range of ball games. We wanted the children to maintain the skills acquired at 
Key Stage 1 and further develop these into Key Stage 2.

We felt the children should be equipped for taking part in larger sided games and to be able to take part in competitive 
games both inside and outside the school.

We used the PSSP to employ a trained coach to deliver a series of 6 one hour lessons together with some after school 
sessions for those wanting to continue to develop these skills as an extra-curricular activity.

Evidence of learning was gathered through conversations with the teacher who taught alongside the coach and some 
photographs/videos were taken as a baseline. With clear evidence we were able to record which pupils made most/
least progress and used this to inform our continued provision in ball skills.

The difference we made: Specific skills: At the outset of this provision we identified children who were not 
confident in basic throwing, catching and passing skills both static and with movement using a variety of balls and 
equipment. For those children less confident with their own spatial awareness the coach provided equipment which 
was suitable for these children and they could then begin to actively participate in the lessons and gain a sense of 
achievement through short and focussed activities. These children made good progress in their individual skills and 
when asked how they felt they said they were now able to join in with their peers to participate in small-sided games.

A wide range of passing and throwing techniques were taught and children became successful at judging distance and 
speed of their partner’s pass. Children were able to explain how they were able to throw and move the ball over 
longer distances and could identify different methods of passing and hitting the ball according to speed and distance.

Application of skills: Children were able to take the skills they had been taught and combine these with the 
introduction of attacking and defending. The ‘bees round a honeypot’ was a particular focus and children soon became 
aware of space and the need to pass and receive a ball into a space. They were able to use their skills to gain possession 
and make progress towards a goal area, on their own and with others. Communication became an integral part of the 
game with the children being aware of others and actively seeking team members to pass the ball with accuracy. Both 
boys and girls felt confident playing small sided games and the girls felt more equipped to be able to play alongside their 
peers.

10. ALLITHWAITE CE SCHOOL, ALLITHWAITE
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Sustainability: The skills learned in these initial six sessions can be developed and built upon to provide children with 
an even greater range of skills. The children will continue to have access to the sports coach who will continue to work 
alongside staff at our school. 

Comment: School and subject leaders often have 
the decision to make as to whether they should 
build sustainable approaches through professional 
development of their own adults or employ the 
services of outside specialist coaches. The provision of 
additional ring-fenced funding has been a real benefit 
to small schools such as Allithwaite because of the 
pressure on a smaller group of teachers to cover the 
whole of the national curriculum. From the description 
above, Allithwaite is fortunate to be able to cover both 
approaches. 

One alternative for some of our very small schools in 
Cumbria could be to pool their money and employ a 
part-time specialist PE teacher between them. This 
would certainly be an attractive option if the money 
was made available for the longer term.



Active Cumbria | The Impact Factor Evaluation Report

30

Activity: Targeted ability group self-esteem & health
Teacher: Nicola Grierson

Overarching intention: To improve health in relation to strength, flexibility and finishing of movements in the context of 
gymnastics and to build self-confidence.

Why this choice: The class has a higher than average percentage of children with additional needs. Two require one 
to one support. We wanted to increase confidence in movement and build better self-esteem 

Learning Focus: To improve confidence, self-esteem and health in relation to strength and flexibility and also improve 
style of performance in basic skills.

What we provided: The school used Primary PE & Sport Premium money to buy into the Trinity Secondary School 
Sport Partnership. A specialist secondary PE teacher teaches both (A & B) classes one lesson each week for the full 
year. For the case study we focussed on one class with a higher proportion of specialist needs including 1:1 support 
for pupils. The class was identified as a target class for PE intervention to further develop gymnastic ability, strength, 
flexibility and engagement. 

Baseline - the class were not as engaged in the lesson as well as they could be. Gymnastic ability was lower than would 
be expected - with the boys’ ability overall being lower than the girls. There are a small percentage of girls who attend 
gym club outside of school but they still lack ‘finishing’. Mainly these are children who volunteer to demonstrate. One 
quarter of the class can execute a forward roll competently. Some children have little strength, – for example unable to 
get their heads off the floor when attempting a ‘bridge’. Some use incorrect terminology “roly-poly” and are unsure of 
any other roll.

The class teacher assesses only one fifth of the class as very confident and one sixth as very low in confidence and 
unwilling to try activities during the initial lesson. Children are used to supporting, assessing and evaluating each other 
but lack the gymnastic knowledge to explain to each other exactly how to improve. 

We spoke to the class teacher and a selection of children before, during and after the unit; iPads were used to show 
progression of skills but also as a reminder for teachers for next year. 

The difference we made: 100% of children can now perform a forward roll - at their own level (including all 
SEN children). Class teacher assesses 50% of class as very confident and the remaining 50% as confident. Nobody is 
assessed as low in confidence and everyone is now willing to try new things. ALL children are now eager to ‘show off’ 
and demonstrate their new skills. Particular success with a child who was very low confidence who volunteered to 
demonstrate - and did so with a smile on his face - huge success! 

The boys overall are now more engaged. They have slowed down and movements are more controlled. An increase in 
strength is evident as more children can perform a bridge. Children report a sense of pride in what they have achieved. 
They are “enjoying gymnastics” and more confident to perform. 

Where some 1:1 Teaching Assistant (TA) support was vital during the initial assessment, as the weeks have passed the 
TA has been able to step back and the pupil was supported by another child who could be seen whispering valuable 
teaching points during lessons. The TA is still present for Health an & Safety (H&S) reasons but not as involved. This 
shows an increase in H&S awareness with the children too. 

11. KINGMOOR JUNIOR SCHOOL, CARLISLE
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The children are now able to perform and name a wide variety of rolls which shows an increase in technical vocabulary. 

The atmosphere in the final lessons was much more industrious than the initial lessons. Pupils were working hard and 
engaged. There is a remarkable reduction in noise levels. Children enjoyed using iPads to record and then evaluate 
movements. 

Comment: The school is using some funding to 
continue the link with a successful sports partnership 
that was already in existence. Links between primary 
‘feeders’ and secondary schools have much to offer and 
in this case study, good use is being made of networking 
and the specialist subject knowledge that the secondary 
school teacher provides. 

Targeting funding to a specific group is an indication 
of the efficiency and effectiveness of the school in 
managing the budget to address perceived needs.
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Activity: Basic ball skills fitness & agility
Teacher: Lynne Millington

Overarching intention: To develop simple ball skills, fitness and agility and promote social and personal development 
through enjoyable physical activity.

Why this choice: We wanted the children to feel success and to enjoy physical activity at a very early stage in their 
school life. 

Learning Focus: To build confidence and concentration when performing simple skills and improve health, fitness, 
agility, balance and co-ordination. In years 1 and 2 basic football skills & general fitness. 

What we provided: Group 1 Enjoy-a-Ball provides fun weekly classes which focus on developing confidence, co-
ordination and concentration through ball skills in a positive and safe environment. The classes also include activities 
to help children improve their agility and balance.

Each session contains a mix of ball skills for example different types of throwing, catching, kicking, passing, stopping, 
rolling, target practice and also a selection of other activities such as jumping and balancing. A range of different 
equipment is used during each session to provide sensory stimulation and develop a broader range of skills. The 
instructions are broken down into simple steps so that young children can easily understand and achieve the skills 
through practice. The instructions are also visual in order that children with a range of learning styles can all benefit.

The sessions engage the children by presenting the information creatively, relating to topics being undertaken in class 
where possible and appealing to their interests.

In partnership with the school, the Enjoy-a-Ball coach can suggest specific activities for individual children if necessary 
to help them improve their coordination and balance. These activities can then be used during the rest of the school 
week with the individual children.

In Years 1 and 2 the children start to learn about 11 specific sports, develop team-working skills and focus on the 
skills which apply to each of those, as well as participating in some sessions which provide the opportunity to engage 
in a more competitive environment e.g. Year 1s against Year 2s competing in a range of activities which have been 
developed over previous classes.

The difference we made: Group 1 Enjoy a ball. The staff reported that listening skills improved in the vast 
majority of children and that they also noticed an improvement in coordination compared to previous years. During 
the actual classes, it was striking to see the difference in listening and following instructions during the course of 
the year - activities are repeated on a number of occasions during the year and it was clear that listening, following 
instructions, concentration, and coordination all improved. In addition, the children were much more confident in 
trying new activities by the end of the year and children who may have initially been less confident at joining in were all 
participating happily by the end of the year.

Developing these skills at such an early age will stand the children in very good stead in future years - they should be 
more confident in their abilities at specific skills such as catching when they move to Junior school in Year 3 as well as 
more confident generally that they are able to participate effectively at sports.

12. NETHERTON INFANTS SCHOOL, MARYPORT



Active Cumbria | The Impact Factor Evaluation Report

33

Developing co-ordination, especially all the activities which provide opportunities to cross the midline of the body will 
also stand the children in good stead in many other areas of their life. Similarly, the development of the other life skills 
which are covered by Enjoy-a-Ball e.g. listening skills, developing good sportsmanship and respect for others, team-
working, concentration and tenacity will help the children achieve the best potential in their lives, as well as setting 
them on course for a healthy life by developing the habit of exercise and movement. 

What we provided: Group 2 Football Skills & General Fitness: 
• Opportunity to improve basic travelling movements and improve spatial awareness

• Improve basic ball skills with children now comfortable walking with the ball at their feet maintaining better control

• Improve passing and shooting skills through practice and demonstration

• An opportunity to improve handling and catching skills in an ‘introduction to goalkeeping’ session 

• Improvements made in fitness components such as muscular and aerobic endurance, balance and co-ordination.

• Improved ability to complete SAQ routines (speed, agility, quickness with ladders, hurdles etc) 

• Improved listening and concentration skills/levels.

The difference we made: Group 2 Football Skills & General fitness: Improvement in children’s confidence levels. 
Walking, running skills have improved. Evident from initial skill level current skill, children now aware of spaces, use 
eyes better, react and move. Improve numbers of ‘top tip taps’. Children know key features of how to pass, part of 
foot to use, etc. Number of star jumps/top tip taps achieved in 30 seconds has increased. Children have also gained 
knowledge on how to do basic dynamic stretches such as ‘high knees’ and ‘air punches’. All children can move freely 
through ladders forwards and sideways and now demonstrate skills with better balance while moving over hurdles. 
Children are now able to sequence skills/activities through improved concentration levels.

Comment: An extended part of this case study 
(not mentioned above), is the work being done by 
the subject leader to involve parents and the wider 
community in the promotion of physical activity 
outside school hours. Engagement of adults through 
their children, when and where successful, makes an 
important contribution to lifestyle choices and can 
shape the future for the very young in a positive way. 

The school has also introduced a practical recording 
sheet called “Little Changes” to show improvements 
in the performance of specific exercises and six new 
strategies to improve health over a five week period. 
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Activity: Gymnastics
Teacher: Lisa Robinson

Overarching intention: To improve the quality of learning and teaching in gymnastics across the school.

Why this choice: A difficult activity for class teachers to deliver due to limited specialist subject knowledge to help 
pupils make the learning gains of which they are capable. 

Learning Focus: To create and improve the quality of a sequence on the floor and apparatus that includes two ways 
to travel, two jumps with different shapes and two balances. 

Range of activities used will be restricted to raise the quality of finished work. A very small number of pupils to be 
offered extended challenge through choice of harder skills in building sequence.

What we provided: We used PSSP funding to run three two hour workshops across one day, based on the Key 
Step Gymnastics competition programme. The main purpose was to help teachers and classroom support assistants 
improve their knowledge and understanding of (a) the important coaching points related to learning core skills and 
(b) how to improve the quality of sequence work and make the work more challenging as pupils move through the 
school. As the workshops were conducted using pupils of higher ability from different classes, it was easy to see good 
technique in skill performance and how sequences could be refined to improve fluency in the linking actions selected. 

Our intention was to take new knowledge from the workshops and immediately apply it in a full class setting within a 
unit of work. Additional card resources were purchased illustrating the coaching points used in the workshops.

We conducted an external independent evaluation of pupils’ standards (in one class) before the programme started. 
This was to establish a baseline from which progress could be measured. We then repeated the process during the 
fourth lesson to quantify the progress being made.

Evidence of learning before and after the lessons was gathered through conversations with a sample group of pupils, 
with the class teacher and provider and through observation of the first and fourth lesson using video clips. 

The difference we made: (Achievement measured and recorded here after just four lessons. The learning outcomes were 
designed to cover a unit of work lasting eight to ten weeks).

Skills & Application: 100% demonstrate improved static shapes, star, straddle and tucked positions. All were able 
to travel about room demonstrating a much wider range of approaches including crawling, hopping, side stepping, 
galloping, slithering etc. with much improved understanding of spatial awareness and directions for travel. Some 
now show more imaginative responses, e.g. walking in a ‘crab’ position, travelling star jumps. Pupils join skills of 
travelling and jump effectively using benches and mats although pace slowed by waiting to take a turn. Good control 
and extension in jumps, landings still requiring more control. One group of more able have progressed to perform a 
balance on bench as part of a longer routine containing three elements. In one specific example an excellent arabesque 
followed by a well-controlled jump now shows performance well above that typical for this age.

Interaction with peers: This was good before the programme but was even better afterwards. Expectation to 
challenge more able fulfilled. The great majority are now able to provide hints and suggestions to improve the quality 
of their own and others’ work using appropriate technical language.

13. DALTON ST MARY’S CE SCHOOL, DALTON-IN-FURNESS
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Health benefits: Pupils’ responses show a deeper understanding of purpose of warm up. Most know that warming 
up muscles by doing specific stretching exercises will improve their flexibility and extension in stretched shapes. Clear 
progress illustrated when children later seen holding straddle sit position with straighter legs and pointed feet.

The small number of pupils involved in the workshops resulted in them also making very quick progress. 

Sustainability: The class teacher/subject leader reported the following benefits:

• A better understanding of key teaching points related to shape, balance and travelling

• The knowledge of how to build sequences on the floor and apparatus

• Recognition of the need to provide activities that are ‘matched’ to different ability groups 

• Involvement of pupils with assessing own and others’ work  

• To increase time for activity and repetition by reducing time for listening and waiting turn. 

Comment: Using the Key Step gymnastics framework 
in the workshops with more able pupils, (a programme 
designed for after school settings and for competitions) 
adults were able to observe the finer points of good 
technique and how to promote extension through the 
limbs. The limited content of each of the sequences 
for different age groups allowed for quick progress in 
performance. The progressive nature of the sequences 
also demonstrated how the work within the curriculum 
is made progressive through the key stages. 
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Activity: Games, Football & Rugby
Teacher: Sarah Rose

Overarching intention: To raise standards and achievement in football and in rugby by increasing the role of the class 
teacher in coach led sessions.

Why this choice: To help class teachers understand some of the finer points in teaching specific skills and to 
enhance quality of lessons through collaborative planning, delivery and assessment.

Learning Focus: For the children - (football) improved skills in passing, trapping and shooting and their application in 
a game. In (rugby) passing, catching, filling space and working as a team with tactics. For the adults (an important focus 
for this project) – making a more significant contribution to lessons where an external coach took the lead.

What we provided: A lesson for each of two age groups – Class (A/B) football and Class (C) rugby each week for 
five weeks. The first and last lesson in each class observed to establish a baseline and to measure the progress made. 

Prior to the programme the class teachers had minimal input. Mainly supporting class control and offering 
encouragement. The teachers were not engaged in teaching the lessons. Adults not dressed in appropriate clothing. 
The pupils only received feedback for improvement from the coach. 

Standards overall in both games were below the expectation for both age groups.

The subject leader observed each class and recorded the opinions of the pupils when assessing the difference made 
across the five weeks. 

The difference we made: (Includes some astute comments from pupils)  
Class (A/B) Football Pupil comments, ‘We’ve been practising our accuracy of passes, and the power in them. We 
learned long passes and short passes and accurate shooting.’ In response to the question ‘How have you improved?’ 
‘I’ve improved my accuracy when kicking the ball.’ ‘I’ve learned more to work as a group. I’m confident in myself and 
don’t like passing but now I work as a team.’ ‘We are better at working together and marking’ Then a comment with 
unique insight, ‘Mrs….... (Teacher) know what we need to improve on and ……. (Coach) knows how to do it.’ “it’s more 
fun when Mrs …… is involved in the sessions.’ ‘Mrs……. is there for us and I feel more confident when she is there 
because she knows us’. ‘The sports coach asked us to decide for ourselves if we had got better and how we had 
improved’. 

Subject Leader comments: “children are able to identify teaching points in skills and their observations have much 
better focus.” The class teacher is aware of correct technical language to use. Success criteria used throughout the 
lesson and more confident in ability to teach football.

Class (C) Rugby Pupil comments: “Every week we have broken down the skills, passing the ball, holding the ball, 
making decisions.” “Warm up has been based on rugby so ‘Octopus’ helps with dodging skills”. “Layout of the team, 
we learned to find positions and fill gaps.” In response to the question ‘What can you do now that you could not 
do five weeks ago?’ “Hold the ball and pass correctly.” “Better dodging.” “How to bring the team together and talk 
tactics?” “Skills have been pushed up for me”. “Miss would rephrase what ………. (Coach) said to make it easier for us 
to understand.” “The competition will be challenging”.

14. FRIZINGTON PRIMARY SCHOOL, FRIZINGTON
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Subject Leader comments:

• Class teacher involved in the whole lesson

• Sports coach used more in a support role and in helping to assess performance. Input from teacher increased and 
was more focussed on development of skills

• Specific vocabulary modelled by coach is reviewed by class teacher 

• Skills applied effectively in a game situation

• Questioning was planned by the teacher

• Teacher able to comment with pupils on what was successful, areas for improvement and time was given for this 
reflection.

Comment: This example makes excellent use of the 
responses pupils gave when asked about their progress. 
Pupils are mostly very good at describing how they have 
improved and when and why lessons are successful. The 
project relied heavily on the views expressed by pupils 
when gathering the evidence of progress.
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THE

IMPACT
Background Notes

Rationale: As the title implies, the rationale for introducing this project in Cumbria, is based on the belief that any 
evaluation of use of the PE and Sports Premium should clearly evidence the difference made in pupils’ achievement. 

While I acknowledge, that the ultimate intention for all school and subject leaders is to use the premium to make a 
difference for pupils, what this difference looks like is seldom stated. Learning outcomes for pupils are often viewed as a 
more distant goal, an assumed consequence of wider provision, new opportunities, higher levels of participation or additional 
adult professional development. 

The great majority of case studies on effective use of the premium published so far focus mostly on the P’s of process, 
(approaches used), professional development for adults and increased opportunities for pupil participation. Helpful as these 
are, I feel they pay too little attention to the most important P’s of all – a measure of the impact of the premium on pupils’ 
progress. 

It is the judgement on pupils’ progress that is always critical when inspectors evaluate a schools performance in relation to 
literacy and numeracy, yet evaluations of physical education and the effective use of the premium to date, give scant attention 
to this judgement. Why? Given the current issues related to health and sedentary lifestyles across the nation, surely we need 
a similar focus on pupils’ progress in evidencing the impact of the premium on physical activity. 

Active Cumbria, the CSP was keen to focus on strengthening its primary role of supporting schools in establishing and 
sharing good practice. 

Applying the rationale: “At the heart of the educational process lies the child,” - Plowden 1967 “Children and their Primary 
Schools.” This simple, and perhaps obvious factual statement, provided the starting point for the Cumbria programme of 
workshops, templates and school based support.

The workshop we offered asked subject leaders “To look under the bonnet!” “What improvements in pupils learning do you 
want to attain and what evidence will best demonstrate the improvements”? And then, “If that’s the impact you want, what type of 
organisational support or change in practice is needed to ensure implementation?” As stated in the summary earlier, this approach 
reversed the planning process, since it required school and subject leaders to think about what they wanted to ‘accomplish’ 
with their pupils, and not simply what they were going to ‘do’ with them. All other decisions related to provision, support, 
professional development etc. were then based on this fundamental premise. Using this approach of planning ‘backwards’ is 
both sensible and logical. When you know what you want the pupils to accomplish and what evidence will reflect your goals, 
it’s easier to decide when and how to collect the evidence, and then what to do with it. 

There are three other important issues I considered when designing the templates and delivering the workshops: 

• The need to consult all involved when collecting evidence, (not least the pupils’ themselves), and to keep the evidence 
base as wide as possible. 

• To adopt some strategies that could provide quick evidence of success. (Often it is claimed we have to wait a year or 
more to see the evidence of professional development on impact, this is not the case and was too long for my project.) 

• To build into the templates evidence that indicated how the work would be sustained/further progressed over the longer 
term.
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Timeline for the project: 
March 14
CSP presentations to Primary Headteachers to explain 
rationale and the nature of support schools would 
receive. 

March to May 14
Design of a resource pack containing a series of 
templates to help schools plan for, measure and record 
the impact of their spending.

May to October 14
Half-day workshops for 100+ PE subject leaders to 
introduce the resource pack, review pre-populated 
examples of good practice and give them practice in 
how to use the templates. The templates were then 
made available electronically to schools.

September to December 14
More intensive support provided for eleven schools. 
In five of the schools I, (as project lead) gave on-site 
support by completing the templates to identify areas 
for spend, write learning outcomes, gather baseline and 
then post programme evidence. Finally to write up a 
summary for the school website and prepare a more 
detailed case study to share with other schools. In the 
other six schools I provided support and advice, but the 
subject leaders took full responsibility for completing 
the templates. 

January to February 15
Review the project, complete a summary report that 
includes, key findings, case study examples and further 
recommendations. 

Resource guide content: 
Summary Template 
(incorporates 2, 3, 4 and 5 below) 

Main Templates 
(1) Review of current achievement, standards and health 

(2) Project focus including learning outcomes and 
funding allocated             

(3) Evidence of achievement – pre programme (baseline)                                   

(4) Proposed provision & evaluation tools       

(5) Evidence of achievement – post programme

(6) Website Summary

(7) Case Study   

Support Templates  
(1a) Example of a ‘populated’ review template

(2a) Outline for complete project cycle 

(2b) Examples of learning focus and planned learning 
outcomes         

(4a) How to link Ofsted examples of effective use of 
premium to specific learning outcomes 

(5a) Guidance for measuring Impact of teaching on 
learning (suitable also for sharing and using with 
external providers)  

(5b) Template to collect evidence from pupil 
conversations (how they judge their achievements) 

(5c) RAGG descriptors for best fit grading of 
achievement

All the templates were made available for schools to download 
following attendance at a workshop. 

Review on take up and satisfaction 
• 96% of Headteachers attending the presentations expressed an interest to participate in the project. They recognised 

the importance of gathering evidence to show the difference the funding made.

• Nine half-day workshops were held involving approximately 100 schools and 110 delegates across the county. There is 
now a waiting list for further workshops.

• 100% of delegates attending the workshops responded positively to each of the course evaluation statements. Delegates 
particularly welcomed the free resource booklet and electronic templates.

• In-school support has been equally well received. Subject leaders appreciated the help in identifying and recording 
learning outcomes. All the schools found the methods and tools used for gathering evidence powerful. In each case the 
subject leaders commented on how the programme had increased their desire to further improve the quality of teaching 
and learning in lessons. 

(Impact Factor Project leader for Active Cumbria)



Active Cumbria | The Impact Factor Evaluation Report

40

Annex A. Schools providing case studies

School Name Subject Lead Support Level
Allithwaite CE Rachel Humphries 2

Beckermet CE Sue Alderson 2

Dalton St Mary’s CE Lisa Robinson 1

Frizington Primary Sarah Rose 2

Grange CE Lisa Phillips 1

Jericho Primary Cara Mahone 1

Kingmoor Junior Nicola Grierson 2

Netherton Infants Lynn Millington 2

Penny Bridge Academy Graham Carrick 2

St Bede’s Catholic Kate Ferguson 1

Westfield Primary Gemma Sethi 1

(Level 1 support)
Evidence collection and recording undertaken by project lead

(Level 2 support)
Evidence collection and recording undertaken by subject leader with support and advice from project lead
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Annex B

Comparative impact study from a coach using the Cumbria case study templates in Kent

Background:
Lisa Jackman is an Ex British International Gymnast 1972 -1979 and Commonwealth Games Team Silver Medalist from 
Edmonton 1978. She is a British Gymnastics Artistic Coach, British Wheel of Yoga Teacher and Trainee Yoga Sports Science 
Coach. 

Lisa is the founder of YOGYM an approach to learning that brings aspects of yoga and gymnastics together. She writes, “Since 
introducing the programme in schools the improvements I have seen in the children’s physical, mental and social abilities have continued 
to astound me and have also been noticed and appreciated by the children themselves, teaching staff and parents”.

When Lisa heard of the work we were doing in Cumbria on measuring impact she was keen to be involved and has 
submitted the following case study (in two parts), using the templates. The intention of Lisa was to seek out and record 
evidence of the difference her work was making. The case studies below include an element of school based research since 
Lisa was attempting to prove the difference between two control groups training for one term every year from reception 
level to Year 6. They were filmed on week 4 of this academic year 2014/2015.

2013-14
Overarching intention: To investigate whether the use of YOGYM techniques in Primary school children can improve 
posture, strength, flexibility, focus and concentration and their ability to learn over one school term in three schools.

Target Groups: Year 4-O.L.O.R.   
 Year 1-S.J.F. 
 Years 1 & 2-Upton

ST JOHN FISHER PRIMARY SCHOOL (SJF) - Kale Road, Erith, Kent DA18 4BA
UPTON ROAD PRIMARY SCHOOL - Iris Avenue, Bexley, Kent DA5 1HH
OUR LADY OF THE ROSARY PRIMARY SCHOOL - Holbeach Gardens, Sidcup, Kent DA15 8QW

Learning Focus

• To improve posture, strength and flexibility

• To improve respiratory endurance

• To improve ‘reflex’ action

• To improve behaviour

• To improve self-discipline

• To improve focus, concentration, motivation and 
perseverance.

What we provided: The children were provided with twelve, 45-minute lessons of YOGYM training in one school 
year. Each lesson was structured and intended to be progressive. The structure of each lesson was as follows: lining 
up in height order, breathing practice, standing still practice, marching onto mats, jogging (incremental in length with 
each lesson), shapes, (basic gymnastic shapes and terminology), warm-up – Introduction of stretching techniques 
with correct alignment and incorporating the breath. Introduction of strengthening techniques, Agility work - Rolling, 
Balancing – depending on age and YOGYM experience, relaxation.
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Children were asked to self-challenge during the activities as well as taking part in whole class challenges with regard to 
all the “Focus for learning points”. Additional aims of the structured class are to provide children with: 

Organisational skills; directional skills; calming practices; focus, concentration and listening skills; self-discipline; self-
confidence; motivation; perseverance; more strength; more flexibility, a feeling of wellbeing.

Added benefits are of cross curricular learning in basics MATHS whilst learning quarter, half, three quarter and full turn 
jumps. Basic explanation of anatomy and how the body works is also part of the YOGYM learning process.

The difference we made: In depth analysis of filmed evidence is still being conducted but the initial analysis indicates 
that all of the above focus points have been achieved between week 4 and week 12 including, improved behaviour, 
self-discipline, organisational skills, team work, listening skills, focus and concentration, improved flexibility, strength 
and mobility, improved postural alignment, improved respiratory endurance, improved reflex action as shown by their 
improved speed of response to directions when timed against a stop watch.

The degree of improvement was increased in those children from Yr. 1 SJF who had previously received at least one 
term of YOGYM training.

Written and drawn evidence was gathered from some of the children. This indicates that the children had:

• Good awareness and understanding of the components of the classes

• Had developed body awareness and were able to translate this awareness to drawing pictures of the movements 
they performed in class

• Had understood some of the life skills they were learning, such as perseverance, breathing, and relaxation and were 
applying them to their life situation/other class work.

• Had identified that they were getting fitter and that they understood different aspect of fitness, such as flexibility 
and strength

• Were aware of the differences between the sections of their structured lesson, for example warm-up, shapes and 
gymnastic movements.

Written evidence from teachers shows that they are also aware of improvement in behaviour and learning ability in the 
classroom. 

2014-15
Overarching intention: We compared film evidence of children who have received YOGYM training as part of their school 
curriculum for up to six years, with children of the same age group who have never received YOGYM training and determine if 
there were differences in their physical abilities posture, strength and flexibility and mental abilities –(such as focus, concentration, 
motivation and behaviour).

What we provided: The children in St John Fisher School (SJF) were provided with twelve, 45 minute lessons of 
YOGYM training for one term every year from reception level to Year 6. They were filmed on week 4 of this academic 
year 2014/2015.
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The children in Upton and Our Lady of the Rosary (OLOR)received twelve 45 minute lessons of YOGYM for the 
first time during the academic year. They had already received previous gymnastic lessons in their school as per the 
National Curriculum guidelines. They were also filmed on week 4. These films were then compared to those obtained 
from SJF.

The difference we made: In depth analysis of filmed evidence is still being conducted but the initial analysis indicate 
that a much higher degree of all the focus for learning points can be seen between the Yr1, 2, 5, 6, St. John Fisher who 
have received YOGYM as part of their regular school curriculum, in contrast to children of the same or similar age 
groups from Upton and O.L.O.R. who had never received YOGYM lessons before.

The children in SJF had already received twelve 45 minute lessons of YOGYM training for one term every year that had 
been at the school from Reception level to Year 6. They were filmed on week four of this academic year 2014/2015.

The children of SJF Catholic Primary School showed:

• Improved posture, strength and flexibility 

• Improved respiratory endurance

• Improved organisational skills and team working

• Improved self-discipline, listening skills and overall behaviour

• Improved focus, concentration, motivation and perseverance

• Improved ability to relax and be calm

• Improved anatomical understanding

Written evidence from children in all schools indicate that the children enjoy the structured format of the lessons and 
have learnt and understand about perseverance, challenging themselves to try harder together with important aspects 
of fitness such as warming up, stretching and strengthening.

A letter from the head teacher at St John Fisher Catholic Primary School states that the teachers are aware of 
improved physical progression, including strength and flexibility. They have also noted improved self-discipline, special 
awareness, focus, concentration, self-motivation, endurance and perseverance that can be carried forward into the 
classroom. 

Comment: Lisa indicates that provisional scrutiny of 
her filming shows clear evidence of the extent to which 
pupils’ posture, strength, flexibility etc. have improved. 
Collecting hard data to show how this has impacted on 
social and personal skills across the whole curriculum 
is a much greater challenge and one where several of 
our specialist sports colleges experienced difficulty 
evidencing the link.
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